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ABSTRACT 
Background: Educators should exhibit emotional intelligence in order to develop the necessary teaching skills. 
Individuals' emotional intelligence stages have been shown to be more significant than conventional cognitive abilities 
in dealing with a variety of issues (Supardi, S. 2014).  

Objectives: This study aimed to assess the teachers' knowledge of emotional intelligence according to demographic 
characteristics.  

Methods: A descriptive design was carried out from 27th February 2021 through 29th July 2021 to assess the teachers' 
knowledge towards emotional intelligence in Mosul city. A probability sampling (simple random technique) was used, 
consisted of 60 teachers, that consist (30) male, (30) female, were from primary schools of Nineveh Education 
Directorate. The researcher prepared a scale consisting of 40 multiple-choice questions to test teachers' knowledge of 
emotional intelligence. The questions include general information about emotional intelligence, self-awareness, self-
management, social awareness, and social management. To achieve the objectives of the study. 

Results: the findings of this study indicates that the level of teachers' knowledge towards emotional intelligence and 
their demographic characteristics was low. 

Recommendations: This study recommends a considerable shortage in the level of special education teachers' 
knowledge of emotional intelligence, which is one of the main requirements for special education teachers, especially 
as they deal with children with developmental disorders. Therefore, the authorities responsible for teachers must 
intensify the qualification and development courses to increase teachers' knowledge of emotional intelligence. 
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INTRODUCTION 
Emotional intelligence is defined as a person's 

ability to organize, persist on a course despite 

obstacles, control impulses, defer pleasure, 

regulate emotions, empathize, hope, and 

overcome barriers that prevent thinking (Goleman 

D. 1995). It can assess and express emotions, 

control emotions, and utilize emotions 

constructively to address problems in life as part 

of its adaptive abilities. Apart from accurately 

recognizing, evaluating, and expressing emotions 

and creating sentiments that promote emotional 

awareness, emotional intelligence entails the 

capacity to apply the knowledge acquired through 

these emotions successfully, the ability to 

regulate emotions for intellectual progress, and a 

pleasant mood (Druskat VU, et al. 2013). For the 

most part, it is about having a firm grip on other 

people's perspectives to bring value to the 

teacher's life via the information gained from 

them (Thompson HL.2009). 

According to them, emotions are adaptive, 

organized responses involving physiological, 

cognitive, motivational, and experimental 

psychological systems. They act as internal events 

coordinating many psychological subsystems, such 

as physiological responses, cognition and 

consciousness, and awareness and awareness 

(Mayer JD, et al, 2007). It is critical to recognize 

that emotional intelligence includes two distinct 

aspects. This category includes personal abilities 

(such as self-awareness and self-management) 

and social abilities (social awareness and 

relationship management). The notion of personal 

awareness includes being consistently aware of 

one's emotions, self-evaluation, and confidence, 

among other things. Interpersonal and conflict 

management talents and the ability to work in a 

team are some other essential characteristics 

(Parthasarathy RR, 2009). 

Education is a significant priority for the 

government in order to increase the country's 

economic competitiveness. As a result, 

governments spend a significant part of their 

resources to improving education's overall quality. 

Additionally, there are a sufficient number of 

classrooms and a reasonable teacher-to-student 

ratio (seven) (Khan, P., & Iqbal, M, 2012) , as well 

as well-prepared textbooks and sufficient learning 

materials (eight), as well as technological 

infrastructures (Hmelo-Silver, Jeong,  2010 ; 

Jhurree, 2005). Classrooms that are densely 

packed are required, and teachers are among the 

essential players in the educational process. They 

will be unable to do their jobs effectively unless 

they get enough support and assistance. 

Employees' compensation is a key element in 

changing the quality of work and the reproductive 

capacity of people. Emotional intelligence has 

been proven to be beneficial for those who work 

in caring professions such as teaching. A teacher, 

including an EI, must be able to detect and 

understand emotions and effectively 

communicate them to be successful in their 

professions. The abilities of instructors are 

determined by their ability to detect and 

comprehend emotions (Chan, 2001; Nawaz and 

Anjali,2015; Nawaz and Anjali,2015; Nawaz, 

2015). The teacher holds a vital role within the 

institutional structure, and he or she is 

responsible for a wide variety of tasks. It was 

necessary to have an uncompromising attitude 

toward their job and dedication to their 

profession or life if they wanted to pursue a 

career in the teaching sector. A happy workplace 

will be created for educators who are well-

equipped and have access to EI resources. 

Employees' emotional intelligence influences 

their performance, and they are held responsible 

for the work they do as teachers. Employees with 

high emotional intelligence (EI) are more likely to 

productively handle their own and others' 

emotions. On the other hand, others who do not 

possess EI to demonstrate a lack of skills are 

disinterested in their job and are entirely 

negative. This is suggested for instructors who 

have contradictory emotions and who are 

incompetent at their professions in general. 

Employees who possess emotional intelligence 

can maintain control of their moods and emotions 

in several different circumstances throughout 

their lives. Employees with emotional intelligence 

(EI) can maintain control over their emotions and 

link a lower degree of psychological complexity 

with very high task performance and 

organizational commitment levels (Shanthini, 

Nawaz, 2020). 

METHOD 
A descriptive design was carried out from 27th 

February 2021 through 29th July 2021 to achieve 

the objectives of the present study. A non-

probability sample (selective) consisted of 60 

teachers that consist (30) male (30) females were 

from primary schools of the Nineveh Education 

Directorate. The researcher prepared a scale 

composed of 40 multiple-choice questions to test 

teachers’ knowledge of emotional abuse. The 

questions include general information about 

emotional intelligence, self-awareness, self-

management, social awareness, and social 

management. To achieve the objectives of the 

study. The reliability of these scales was 

evaluated by computing Cronbach Alpha 

Correlation coefficients using the split-half 

method. To ensure the validity of the rankings, 

method and procedure proposed to be carried out 

during the study, ten experts of different 
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specialities related to the field of the present 

study were chosen. They were asked to review the 

scales format for clarity and adequacy to achieve 

the current study objective. 

 
RESULTS 

Table 1. Distribution of Demographic characteristics of the study subjects.  
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Variables  Freq. % 

Age                                                                   30-40 

                                                                          41-50 

                                                                          51-60 

                                                                          Total  

29 

14 

17 

60 

48.3 

23.4 

28.3 

100 

Gender                                                             male   

                                                                          Female  

                                                                          Total  

30 

30 

60 

50 

50 

100 

Educational level                                            teacher house 

                                                                          Institute  

                                                                          College  

                                                                          Total  

13 

20 

27 

60 

21.7 

33.3 

45 

100 

Years of experiences                                       less than 5 

                                                                          6-10 

                                                                          11-15 

                                                                          16-20 

                                                                          21-25 

                                                                          25 and above 

                                                                          Total  

7 

7 

18 

10 

9 

9 

60 

11.7 

11.7 

30 

16.6 

15 

15 

100 

Courses in developmental disorders             yes 

                                                                          No  

                                                                          Total  

42 

18 

60 

70 

30 

100 

Sources in emotional intelligence                   yes  

                                                                           No  

                                                                           Total  

0 

60 

60 

0 

100 

100 

Courses in emotional intelligence                   yes  

                                                                           No  

                                                                           Total  

0 

60 

60 

0 

100 

100 
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Table 2. Distribution of study subjects (study and control groups) at baseline among the participants' knowledge about 

emotional intelligence (Total knowledge) according to their socio-demographical characteristics. 

 

 

DISCUSSION  

According to Table (1.2), participants (78.4 %) had 
a low level of expertise. According to the study, 
31.6 % of those aged 30 to 39 lacked basic 
knowledge. This Table demonstrates that, based 
on the gender of the participants, the majority of 
female teachers (45 %) had a low level of 
knowledge of emotional intelligence. In terms of 
education, the figure indicates that a third of 
teachers with a teacher's college degree (31.6 %) 
are acquainted with emotional intelligence. In 
terms of years of experience, the Table reveals 
that (25%) of teachers have a poor degree of skill 
in the age range (11-15). Finally, according to 
developmental disorders courses, more than (56.8 
%) of teachers have a low level of knowledge 
about emotional intelligence. 
Male and female leaders exhibit substantial 
variations in emotional competence, with male 
leaders outperforming female leaders in the sub-

themes of social awareness, self-management, 
and relationship management, as well as self-
awareness. Male and female leaders show 
substantial disparities in emotional competence, 
according to Don (2009). 
According to Sala (2002), old age allows one to 
gain more knowledge and emotional maturity. 
Emotional competency develops due to one's 
learning and experiences (Boyatzis & Sala, 2004). 
As Goleman (1998) points out, one is emotional 
intelligence increases as one grows older (16, 17, 
18). 
Also, Supardi(2014) and S. Supardi are two similar 
names (2014)to this study. According to age 
groups, there is a significant difference in 
emotional intelligence among teachers. For 
example, there is a significant difference 
between teachers aged 25 to 30 and those aged 
35 to 40. There is also a significant difference 
between teachers aged 45 to five years or more 
and those aged 45 to five years or more. 
Nonetheless, there is no statistically significant 
difference in emotional intelligence among 

Demographical 
Characteristics 

Levels of Knowledge 
 

Extreme 
Low 

Low Intermediate  Good  Total 

f % F % f % f % f % 

Age (Years) (30-39) 0 0 19 31.6 10 16.6 0 0 29 48.3 

(40-49) 0 0 14 23.3 0 0 0 0 14 23.3 

(50-60) 0 0 14 23.3 3 5 0 0 17 28.4 

Total 0 0 47 78.4 13 21.6 0 0 60 100 

Gender Male 0 0 22 36.6 10 16.6 0 0 32 53.3 

Female 0 0 25 41.7 3 5 0 0 28 46.7 

Total 0 0 47 78.4 13 21.6 0 0 60 100 

Level of 
Education 

Teachers 
House 

0 0 11 18.3 2 3.3 0 0 13 21.6 

Institution 0 0 17 28.4 3 5 0 0 20 33.4 

University 0 0 19 31.6 8 13.3 0 0 27 45 

Total 0 0 47 78.4 13 21.6 0 0 60 100 

Years of 
experiences 

less than 5 0 0 5 8.3 3 5 0 0 8 13.3 

6-10 0 0 5 8.3 3 5 0 0 8 13.3 

11-15 0 0 15 25 1 1.6 0 0 16 26.8 

16-20 0 0 10 16.6 2 3.4 0 0 12 20 

21-25 0 0 8 13.3 2 3.4 0 0 10 16.6 

Above 25  0 0 4 6.9 2 3.4 0 0 6 10 

Total 0 0 47 78.4 13 21.6 0 0 60 100 

Courses in 
development
al disorders 

Yes  0 0 34 56.8 8 13.3 0 0 42 70 

No  0 0 13 21.6 5 8.3 0 0 18 30 

Total  0 0 47 78.4 13 21.6 0 0 60 100 

Courses in 
emotional 
intelligence                                      

Yes  0 0 27 45 5 8.3 0 0 32 53.3 

No  0 0 20 33.4 8 13.3 0 0 28 46.7 

Total  0 0 47 78.4 13 21.6 0 0 60 100 

 f: Frequency, %: Percent; Cut off Points: Extreme Low= (0-9),  Low= (10-19), Intermediate= 
(20-29), Good= (30-40). 
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instructors 25 years or older, 35 years or older, 55 
years or older, and the other age groups studied. 
In addition, S. Supardi is disagreement (2014). 
There is no difference in teacher emotional 
intelligence between teachers with S1 and S2 
degrees in the subthemes of self-awareness, self-
management, and social awareness. Nonetheless, 
there is a distinction between the subtheme of 
relationship management and the overall theme 
of relationship management. Although there is a 
difference between the subtheme of relationship 
management and the broader theme, this 
divergence is not significant. 
Following the results of Edannur, S. (2010), the 
participants in the study had an average level of 
Emotional Intelligence. In terms of Emotional 
Intelligence, there were no differences between 
the teacher educators based on their gender or 
region. 
Age has a significant effect on emotional 
intelligence, and a person's emotional intelligence 
may be developed via a variety of life events and 
experiences, especially those that have a 
considerable impact on a person's emotional 
intelligence. 
Due to their work with students of varying 
intelligence levels and other problems that 
necessitate them understanding the different 
conditions of the students and selecting the best 
methods to deal with them to solve these 
problems and deliver scientific material to all 
students, teachers must continually improve their 
emotional skills.  
 
CONCLUSIONS 
This study concludes a considerable lack of 
knowledge regarding emotional intelligence (EI) 
among elementary school teachers. 
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