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Abstract

The current paper aims to evaluate the translation process of creative writing using phase model
cognition of comprehension in the translation process, which serves as the essential framework of
Translation Process Research (TPR). The two categories, suggested by Bayer-Hohenwarter and
KuBmaul (2021:310), of substantial optimality of translation and interpretive theory-based
visualization of thinking are used to evaluate the translation process. The study tackles the novel of
"Murder on the Orient Express”, as a sample of creative writing, while the phase model cognition is
used to evaluate the translation of creative writing involved in this study. The translator of creative
writing must be able to perform two comprehension tasks; first, he has to retrieve, which is
essentially the remembering of information that has been previously encoded, and comprehended in
SL inputs, second, he has to recognize an event or piece of information as being familiar in SL and
translate the text for the TL audience. It is suggested that the phase model cognition can be applied to
evaluate the translation of certain kinds of cognitive changes in the creative writing of ST that are not
usually conceptualized as changes in concepts but as characteristics of texts in TT. Finally, the
possible implications of this model for understanding changes that often accompany well-known
writings are described. It is concluded that, as examined in the translation performance of TL texts, the
translation process of SL creative writing depends on the categories of phase model cognition of
understanding of novelty, flexibility, and fluency of texts.

Keywords: Phase model, Translation Process, Cognition, Comprehension, Creative Writing.

AV




Tt i (1) sl V4l ALY L K el as
College of Basic Education Researchers Journal. ISSN: 7452-1992 Vol. (19), No.(2), (2023)

43l 9 s ad) Aadl) ) dae ) LUK das 5 dalead a0 galll &I 2yl Ads e
Al day 2l

daa) Sg daaa
dan i) and ) 43S — Jua gal) daals

oaliial)

Jany 535 ¢ daa il Aglae 8 agdll &l oY) Ala yall 23 gad aladinly Lo lany) LUK daa 5 Ailee i Al 46 6l) J gl
o (Bayer-Hohenwarter and KuRmaul (2021:310)) <s j@ (TPR) des il dglee &pad asbad IS
& A" Al s Al i Aes il Al ] 4 il 4 plal) e bS8 5 SEN ) gua s dan il Ay 6 sal) A8V e
G Ao lay) LKD) daa 5 andiil 48 paall Als pall 73 5a5 pladin) o3 Lein ddaela¥) AUSH (e ddeS M pud) 380 U
Sle 1508 0 of g ¢ Yl tagdl) iage elal e 10l Lo lay) LUK aa e 6K ol cang Aol e Lgiaan
150 )5S o camy Ll ¢ amall Zalll cdlane A Lgagh s linsa a5 a3 ) o glaadl S35 V1 (& 55 cala jiY!
oo Caagdl Llll 8 ) seanll paill dea jis jaadl Zalll 8 Goglle e Gl gladd) (e 6 a5 Gaa e el e
Y G5 sradl (aill e lay) BUSH 8 4 jpeall ol il e A g dan 5 il sl 3 sad ) ol Gadai (S 4
z3saill 3¢ Aldinall HEY) oy a3 oyl Gaagd) (aill (4 G geaill (ailiadS (S1g anliall b el 5 Bale Lo suald &y
aind chagll Aall) (ya geai dan i glal 8 A 23 LS cadl ) Galiy A5 peall LUSH Caliad Lo Wlle 3 ol sl agdl

(o2 gaill AU 5 455 yall 5 & 101 agdl 481 )aY) Als yall 73 pad Dl o 4 alasY) AR 8 el ) ALK des i dlee

Aos 14y AUl i) (i ey cdaa i) dulas c@l}aﬂ\ Sy s ya sdalidal) clalsl)

AV



YT Red (1) sadl Vol ALY 2 1 a8 sl Al
College of Basic Education Researchers Journal. ISSN: 7452-1992 Vol. (19), No.(2), (2023)

1. Introduction:

Any genre of writing that deviates from the norms of professional, journalistic,
academic, and technical forms of literature is considered creative writing. It is typically
characterized by an emphasis on narrative craft, character development, the use of
figurative tropes, or different traditions of poetics and events episodes. The features of
creative writing draw upon the event-related and narrative content, they also include the
category of crime novels or fiction works, which might take the shape of novels or short
tales. The focus of creative writing programs in academic settings is often on writing
uniquely rather than copying pre-existing genres like crime fiction. These classes are
typically divided into fiction and poetry sections. In this regard, creative writing,
including the range of its genres, is more modern and process-focused than what has
historically been referred to as literature. The author often creates texts that have never
been written before; nonetheless, translators are constrained by SL and must exercise
some creative freedom. This widely held belief has historically been represented in
terms of equivalence, appropriateness, and invariance in Translation Process Research
(TPR) (Neubert, 2004: 330). However, for a long time, the term "creative writing" has
been used often in Translation Studies as well as other contexts to denote originality of
style. According to Nord (1997:123), the creative translator bears two obligations: one
Is to the TL audience on the SL side, and the other is to the audience on the TL side.
The translator will frequently decide that it is appropriate to create shifts or utilize new
formulations that are not exact replicas of the ST but instead may be referred to as
creative solutions. In recent years, the study of creative translation has gained
significant importance. It is a relational mirror of creative works in TL and a creative
writing associative notion. It is crucial to draw attention to those components of the
translation framework that can only be provided by human translators at a time when
the translation process plays an increasing role in the framework and when the

""cognitive construct™ is upending traditional models in many professions.
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2. Cognitive Translation Studies:

Large-scale studies into the translation process may be conducted on creative
writing, therefore translation is accordingly regarded as creative translation, claims
KuRmaul (2000b: 117). Based on cognitive insights for translation process research
(TPR) (see also KulRmaul, 2005: 379), his research is based on empirical facts and
observations made throughout the translation process. It seems that the majority of
research today is still based on the premise that creative writing in translation is what
goes beyond any literal depiction and is investigated in the context of translating
creative works (Cercel et al., 2017: 23; Mariaule, 2017:83). According to Wilss (1996:
111), ingenious writing is the majority of the time, translation cannot be "clearly
defined, measured, weighted, or precisely described”. To access the complex mental
processes that underlie the act of translating itself, the field of translation studies known
as performance translation studies would benefit from conceptualization,
understanding, and performance. Halverson (2010:349) comments on what is now
known as Cognitive Translation Studies as fitting well with process-oriented
descriptive translation studies (see also Holmes, 2000: 177). Beyond this connection
between the understanding phase and prior knowledge, the area has advanced
significantly. Several fields, such as linguistics, neurosciences, and cognitive sciences
are now involved (see Alves & Hurtado, 2010: 28; Alvstad et al., 2011:156; Alves,
2015:19). O'Brien (2013:7) notes that conceptual integration in the translation process
is delimited, it is considered an interdisciplinarity field. It is the field that has been
more of a borrower than a lender and has little influence on the other domains of
comprehension. Despite making an effort to clarify their framework, cognitive
approaches for translation, according to Alves and Hurtado (2010: 28), continue to
substantially borrow from other domains. This realization and the call for reciprocity
between Cognitive Translation Studies and other studies are timely (stylistics is one of
them). While it is not the goal of this paper to explore every possible explanation, a

good place to start would be the way that Cognitive Translation Studies (CTS) have
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appropriated ideas and techniques from other fields without fully appreciating the
implications for epistemology (Marn, 2019:147). This is especially true about the idea
of performance assessment, which was first introduced in the field of cognition, and
how several researchers disagree on how to connect it to the concept of the translation
process or vice versa (Rothe-Neves, 2007: 125; Tiselius, 2013; Muoz Martin; see also
Alves, 2015: 18).

3. Translation of Creative Writings:

When evaluating the degree of innovation in ST and TT, Kenny (2006: 72) found
a tendency towards TL that is less creative and more traditional. While Heiden (2005:
448) looks into the translation process, as the majority of creative writing translations
start as phase model creations, this phase provides a clear indication of how creative
ideas are translated. The examination of the performance serves as the foundation for
the framework for the analysis of creativity in the translation process. It also enables
qualitative evaluation of the translation process and text-analytic methodologies (see
also Kufmaul, 2000a: 57). The ground has been made for quantitative study by several
studies on challenges with conceptualization and understanding. Interest is increasingly
centered on extensive empirical research that goes beyond sample text analyses,
discussions of conceptualization problems, and models of the comprehension phase,

such as Adamczuk's (2005:28) work or Kenny's cognitive linguistic studies (2006:72).
4. Practical Part:
This part is the applicability of phase model cognition, it involves the following:

4.4  The phase of Cognition: The application of the phase model to the translation
process of creative writing by Bayer-Hohenwarter and KuBmaul (2021:310). The ideas
of the comprehension phase and the translator's performance in TL are the foundation
of this model, which is based on cognitive translation research.
1.1Phase Model of Translation Process:
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Because of its componential structure, the phase model of translating creative
writing has been held up as a procedure that seems to evaluate a precise analysis and
assessment. Translation of creative works may be defined by processing traits including
conceptualization, exceptional quality, and significant cognitive effort; these particular
traits are essential. As a result, it is hard to create a comprehensive list of requirements
that can be justifiably viewed as both required and sufficient for a definition of
translational innovation. The phase model offers a fairly thorough framework for the
study of the translation process. It has two components, namely, the substantial
optimality of translation creativity and the visualization of thinking based on

interpretative theory.
1.2Data Collection

The data consist of texts chosen at random from the Agatha Christie mystery
novel "Murder on the Orient Express". "The novel's first few chapters are set in
Istanbul”. "The Orient Express, a train from the 1930s", is delayed by a significant
snowstorm. When a murder is uncovered, travel from the Middle East to London must

be postponed while the case is investigated.
1.3Data Analysis:

The data analysis includes two elements that are necessary for evaluating the

translation of creative writing:

a. The substantial optimality of translation creativity.

b. The visualization of thinking is based on interpretative theory.

The following sentences will be translated: "Christie, Agatha (1993). MURDER ON
THE ORIENT EXPRESS. HarperPaperbacks: New York".
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3.4 Phase Model for Evaluating the Translation of Crime Fiction: Cristie’s Novel

To evaluate the translation process of creative writing into the cognitive
construct, Bayer-Hohenwarter and Kufimaul (2021) developed the empirical model of
phase model comprehension. It falls into two categories: a visualization of thinking
based on interpretative theory and significant optimality of translating creativity. This
model is synthetic and is based on the concept of cognitive impetuses (i.e., substantial
optimality theory and visualization of interpretive theory). Kuffmaul (2000a: 31)
extended his forms of translating creative writing and included the idea of necessary
shifts. Although the scenes-and-frames theory forms the basis of Bayer-Hohenwarter
and KuBmaul's typology of "cognitive shifts", the "term shift" has long been used in
translation theory from a structural semantics standpoint (see also KuBmaul, 2000a,
2000b; Bayer-Hohenwarter, 2009: 42). According to two categories—creativity growth
and interpreting creativity—, the model evaluates creativity. For this model of analysis,
a thorough framework and an advanced creative assessment technique are created (see
also Bayer-Hohenwarter, 2010: 98). The following categories make up the phase model

of the translation process:
3.4.1 Substantial Optimality of Translating Creativity:

The pragmatic theory known as "Optimality Theory OT" claims that the
conceptualization process and comprehension stage of linguistic inputs takes observable
forms as a result of the "optimal fulfillment of competing constraints.” (Bayer-
Hohenwarter and KuRmaul, 2021). OT is distinct from other analytical methods, which
frequently employ limitations as opposed to rules. The phase model is a system that
maps mental processes from SL inputs to TL outputs. Usually, the inputs are thought of
as underlying TL representations, while the outputs reflect the translator's level of
comprehension (Bayer-Hohenwarter and KuBmaul, 2021). Regarding the findings of
extensive empirical research on the translation of creativity, the following systems

appear to be founded on reliable evidence of the translation process. It is an approach
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within the wider framework of cognitive linguistics (Pisarska, 1989: 13; Bastin, 2003:
353; Adamczuk, 2005: 23; KuBmaul, 2005: 378; Bayer-Hohenwarter, 2012: 302;
Gopferich, 2013: 61; Popescu & Cohen-Vida, 2015: 1195; Bayer-Hohenwarter and
KuRmaul, 2021: 310). So, according to the first category of the phase model, any type

of translation process has the property of being optimally substantial, they are:

a. Divergent Thinking: It works best when the situational characteristics, as well as
the spatial and temporal circumstances, are appropriately defined in TL. The
translator acknowledges that the literary material's spatial and temporal relationships

are somewhat understandable for TL receptors.

SL: "Mary Debenham had had little sleep since she left Baghdad on the preceding
Thursday". "Neither in the train to Kirkuk, nor in the Rest House at Mosul, nor last night on
the train had she slept properly. Now, weary of lying wakeful in the hot stuffiness of her
overheated compartment, she got up and peered out" (p.8)

Lo o5 s 5 e i o chin Lenln s U2 G ol il o G sl 5505 (5 e on 1 5
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SL: "Conscious of an inadequate night’s sleep, and of a delicate mission successfully
accomplished", "M. Poirot curled up in a corner and fell asleep. When he awoke it was half-
past nine he sallied forth to the restaurant car in search of hot coffee". "There was only one
occupant at the moment, obviously the young English lady referred to by the conductor. She
was tall, slim and dark—perhaps twenty-eight years of age. There was a kind of cool
efficiency in the way she was eating her breakfast and in the way she called to the attendant
to bring her more coffee which bespoke a knowledge of the world and of travelling" (p.10)
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b. Normalization: A method that increases the regularity or normality of ST in TT is
known as normalization in translation. Most frequently, it relates to the
normalization of comprehension, the process by which concepts and actions that
may defy social conventions are accepted as "comprehendible.” According to the
strands of translation, there are significant normalization patterns in TL across a

range of text typologies:

SL: "The conductor became_brisk and business-like". “I have the tickets of Monsieur. | will
also take the passport, please. Monsieur breaks his journey in Stamboul, | understand?”
(p.10)
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SL: True to their nationality, the two English people were not chatty. They exchanged a few
brief remarks and presently the girl rose and went back to her compartment (p.10)
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c. Metaphorization: It is a crucial translation technique for creative writing; ST
metaphors, metonymy, and/or figurative tropes are heavily conventionalized in this

type of genre and are typically kept in TT, as in:

“You see these two wounds—here and here—He pointed". “They are deep. Each cut must
have severed blood vessels—and yet the edges do not gape. They have not bled as one
would have expected.” “Which suggests?” “That the man was already dead—some little
time dead—when they were delivered. But that is surely absurd.” “It would seem so, said
Poirot thoughtfully". “Unless our murderer figured to himself that he had not accomplished
his job properly and came back to make quite sure—but that is manifestly absurd! Anything
else?” “Well, just one thing.” “And that?” “You see this wound here—under the right arm—
near the right shoulder. Take this pencil of mine. Could you deliver such a blow?”. "Poirot
poised his hand". "He said. “I see". With the right hand it is exceedingly difficult, almost
impossible. One would have to strike backhanded, as it were. "But if the blow were struck
with the left hand” “Exactly, M. Poirot. That blow was almost certainly struck with the left
hand.” “So that our murderer is left-handed? No, it is more difficult than that, is it not?"
(P.34)
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SL: “Yes, an unfortunate French or Swiss nursemaid. The police were convinced that she had
some knowledge of the crime. They refused to believe her hysterical denials. Finally, in a fit
of despair, the poor girl threw herself from a window and was killed. It was proved
afterwards that she had been absolutely innocent of any complicity in the crime.” “It is not
good to think of,” "said M. Bouc. “About six months later, this man Cassetti was arrested as
the head of the gang who had kidnapped the child. They had used the same methods in the
past". (P. 39)
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d. Learnability: Creativity in translation depends on the skill and may be instructive.
The capacity to efficiently and successfully transmit knowledge is referred to as
learnability. What determines our success in this fast-changing environment is not
the knowledge we possess, but rather our capacity to acquire new things (which is

learnability), take the following texts:
AYA
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SL: “There is one thing that | do not understand, said Dr. Constantine". “If the murderer did
not escape through the window, and if this communicating door was bolted on the other
side, and if the door into the corridor was not only locked on the inside but chained, how
then did the murderer leave the compartment?” “That is what the audience says when a
person bound hand and foot is shut into a cabinet— and disappears.” “You mean—?" “I
mean”, explained Poirot", “that if the murderer intended us to believe that he had escaped
by way of the window, he would naturally make it appear that the other two exits were
impossible". "Like the ‘disappearing person’ in the cabinet, it is a trick. It is our business to

find out how the trick is done". (p.38)
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SL: “Well, to give you an example—we find a woman’s handkerchief. Did a woman drop it?
Or did a man, committing the crime, say to himself: ‘I will make this look like a woman’s
crime. | will stab my enemy an unnecessary number of times, making some of the blows
feeble and ineffective, and | will drop this handkerchief where no one can miss it’? That is
one possibility. Then there is another. Did a woman kill him, and did she deliberately drop a
pipe cleaner to make it look like a man’s work? Or are we seriously to suppose that two
people, a man, and a woman, were separately concerned and that each was so careless as
to drop a clue to his or her identity? It is a little too much of a coincidence, that!” (p.37)
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e. Switch competence: The more skilled translators are better able to switch more
precisely between an ideal mode that requires less cognitive effort and a creativity

mode that requires more cognitive effort, as in:

SL: "If it was a station outside, it was curiously quiet. By contrast, the noises on the train
seemed unusually loud. He could hear Ratchett moving about next door—a click as he
pulled down the washbasin, the sound of the tap running, a splashing noise, then another
click as the basin shut to again". "Footsteps passed up the corridor outside, the shuffling
footsteps of someone in bedroom slippers. Hercule Poirot lay awake staring at the ceiling.
Why was the station outside so silent? His throat felt dry". (p.23)
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SL: “Exactly—the end compartment. Mine is the upper berth. | get up there. | smoke and
read. The little Englishman has, | think, the toothache. He gets out a little bottle of stuff that
smells very strong. He lies in bed and groans. Presently | sleep. Whenever | wake | hear him
groaning.” “Do you know if he left the carriage at all during the night?” “I do not think so.
That, | should hear. The light from the corridor—one wakes up automatically thinking it is
the customs examination at some frontier.” “Did he ever speak of his master? Ever express
any animus against him?” “| tell you he did not speak. He was not sympathetic. A fish.”
“You smoke, you say—a pipe, cigarettes, cigar?” (p. 78)
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f. Routinized creativity: a translator's employment of particular original
techniques that TL recipients grow to expect. When a TL audience doesn't know
what is going to happen next, they experience suspense in creative writing. The
following passages are examples of how a translator builds suspense by releasing
information to the TL audience in a way that raises important questions and

leaves them anxious but afraid to find out what happens:

SL: "At the table opposite, them were three men. They were, he guessed, single travellers
graded and placed there by the unerring judgment of the restaurant attendants. A big
swarthy Italian was picking his teeth with gusto". "Opposite him a spare neat Englishman
had the expressionless disapproving face of the well-trained servant. Next to the
Englishman was a big American in a loud suit—possibly a commercial traveler". (p.17)
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SL: "She turned to Poirot conversationally as the other woman departed". “Poor creature
she’s a Swede. As far as | can make out she’s a kind of missionary. A teaching one. A nice
creature, but doesn’t talk much English. She was most interested in what | told her about
my daughter.” (p.22)

Jaxi STl pall (ga (5585 8 ¢ gy LaS Ay g gl cAdySal) 1l 5 clgid ) ilad die Aiand 5 5l 50 ) ]
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g. Creativity in non-literary: The translation of non-literary (or instructional) materials
can also benefit from the employment of creative cognitive processes. In this case,
"creative" refers to a storytelling approach that uses actual events or real-world

circumstances, as in:

SL: "The Greek doctor gave a sardonic laugh". “Does a man who commits suicide stab
himself in ten—twelve—fifteen places? he asked. Poirot’s eyes opened". “That is great
ferocity,” he said. “It is a woman, said the chef de train, speaking for the first time". “Depend
upon it, it was a woman. Only a woman would stab like that.” "Dr. Constantine screwed up
his face thoughtfully". “She must have been a very strong woman,” he said. “It is not my
desire to speak technically—that is only confusing; but | can assure you that one or two of
the blows were delivered with such force as to drive them through hard belts of bone and
muscle.” (p.17)
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SL: "See, to us it is serious—I speak for the Compagnie Internationale des Wagons Lits". "By
the time the Jugo Slavian police arrive, how simple if we can present them with the
solution!" "Otherwise delays, annoyances, a million and one inconveniences". "Perhaps,
who knows, serious annoyance to innocent persons. Instead—you solve the mystery! We
say, ‘A murder has occurred—this is the criminal!” (p.28)
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3.4.2 Creative Visualization of Thinking Based on Interpretive Theory

Creative writing translators, for example, simulate or recreate visual perceptions
to maintain suspense, transfer, and transform those images, and subsequently change
the associated emotions or feelings in TL. The cognitive process of intentionally
creating vivid mental images while performing, such as reading a crime novel, to
experience a resultingly positive cognitive and social effect, such as reducing anxiety,
fear, melancholy, and depressive symptoms, boosting self-esteem or self-confidence,
and improving the ability to cope when interacting with others. The interpretative
approach suggests using visuals to create scene-frame relationships between ST and TT
when it comes to translation. Kumaul (2000b: 117) employs cognitive semantics to
explain how the translator thinks, focusing on scenes-and-frames semantics and
prototype semantics with their concepts of core and fuzzy edges as the primary
paradigms of translation evaluation. According to Bayer-Hohenwarter and KuBmaul
(2021:312), the translator creates mental representations and ideal satisfactions to carry
out these representations in translations into TL during the comprehension of an SL
text. It appears that translators have a decent possibility of coming up with original

solutions in the target language, particularly when envisioning (creating) a suspenseful
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situation (see also Kufmaul, 2005: 388). Since it comprises lexical words that indicate
attitudes that are suggested but not expressly articulated in the SL, this form of
translation process can also be referred to as creative. Accordingly, this effective phrase
model emphasizes the transfer of the narrator's emotional charge (KuBmaul, 2005: 389;
Bayer-Hohenwarter and KuBmaul, 2021: 313). The case embraced the idea of
visualization and expanded it to incorporate additional types of imagination, such as
process-related imagination, making visualizations an integral part of this model of
analysis (see Bayer-Hohenwarter, 2012: 111). By using visualization, Bayer-
Hohenwarter and Kufmaul (2021: 310) take a visual approach to the problem of how
the understanding phase occurs identically. In creative writing, the three-facets
paradigm has taken hold (KuBmaul, 2005:379; Shorthouse & Maycroft, 2017: 142—
149):

1. Preparation Phase: The stage of SL text comprehension, where text analysis and
interpretation are vital and where the aim of the TL text is established, is the
emphasis of the preparation phase. Additionally, as solving difficulties creatively
is strongly related to this phase, challenges are identified. Understanding itself
may be creative. Among other things, paraphrases can indicate a "deeper” (and
hence creative) knowledge of a text section; examples of this can be found in the

texts below:

SL: "It was five o’clock on a winter’s morning in Syria". "Alongside the platform at Aleppo
stood the train grandly designated in railway guides as the Taurus Express. It consisted of a
kitchen and dining-car, a sleeping-car and two local coaches". (p.7)
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SL: "I will speak in English since | think all of you know a little of that language". "We are
here to investigate the death of Samuel Edward Ratchett—alias Cassetti". "There are two
possible solutions of the crime. | shall put them both before you, and | shall ask M. Bouc, and
Dr. Constantine here to judge which solution is the right one". (p.130)
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2. Incubation phase: Thinking appears to be mostly associative and subconscious
in this phase, which is intellectually focused on the analysis process. This phase
refers to brainstorming in two different ways of thinking that happens during this
stage: "fluency of analysis," which is producing a lot of ideas and thoughts in a
short amount of TL text, and "divergent thinking of analysis" which is not
thinking strictly along logical lines but finding multiple solutions to a problem
(see Shorthouse & Maycroft, 2017: 157). This is illustrated in the following:

SL: "M. Bouc was handling the button that Mrs. Hubbard had left behind her". “This button.
| cannot understand it. Does it mean that after all, Pierre Michel is involved in some way?
he asked". "He paused, then continued, as Poirot did not reply". “What have you to say, my
friend?” “That button, it suggests possibilities,” said Poirot thoughtfully. “Let us interview
next the Swedish lady before we discuss the evidence that we have heard.” "He sorted
through the pile of passports in front of him". “Ah! here we are. Greta Ohlsson, age forty-
nine.” (p.58)
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SL: "There are clues here in abundance. By the way, what have you done with the
weapon?” “There was no sign of any weapon. The murderer must have taken it away with
him.” “l wonder why,” mused Poirot. “Ah!” The doctor had been delicately exploring the
pyjama pockets of the dead man. “I overlooked this,” he said. “l unbuttoned the jacket and
threw it straight back.” From the breast pocket he brought out a gold watch. The case was
dented savagely, and the hands pointed to a quarter past one. “You, see?” cried
Constantine eagerly. “This gives us the hour of the crime. It agrees with my calculations.

(p-36)
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3. Hlumination phase: It seems to have a tight relationship to evaluation (Kufmaul,
2000b: 76). The phase is not addressed separately here since they frequently
follow one another, but rather there are backward and forward movements in the
analytical part as the translation process develops (see Shorthouse & Maycroft,
2017: 154). In other terms, the phase model is a cognitive construct built on

episodes and clues of the text:

SL: "The Simplon Orient Express arrived at Belgrade at a quarter to nine that evening". "It
was not due to depart again until 9.15, so Poirot descended to the platform". "He did not,
however, remain there long. The cold was bitter, and though the platform itself was
protected, heavy snow was falling outside. He returned to his compartment. The conductor,
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who was on the platform stamping his feet and waving his arms to keep warm, spoke to
him. “Your valises have been moved, Monsieur. To the compartment No. 1, the
compartment of M. Bouc.” (p.21)
el Caal any ddanall oy o) el e IS by V) Aaalil) ALl 8 ol jals ) gyl G5l jUad Jua g
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SL: "Colonel Arbuthnot entered. “To begin with, you see this pipe-cleaner?” “Yes.” “Is it one
of yours?” “Don’t know. | don’t put a private mark on them, you know.” “Are you aware,
Colonel Arbuthnot, that you are the only man amongst the passengers in the Stamboul-
Calais carriage who smokes a pipe?” “In that case it probably is one of mine.” “Do you know
where it was found?” “Not the least idea.” “It was found by the body of the murdered man.”
“Colonel Arbuthnot raised his eyebrows". “Can you tell us, Colonel Arbuthnot, how it is likely
to have got there?” “If you mean, did | drop it there myself, no, | didn’t.” “Did you go into
Mr. Ratchett’s compartment at any time?” “l never even spoke to the man.” “You never
spoke to him and you did not murder him?” (p.121)
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This might imply, for translation, that often quiet verbalizations of performance
that are understood during the preparation stage might serve as a translation of creative
writing. Good ideas can avoid being lost by being evaluated as they are being incubated
(KuBmaul, 2000b: 79). However, this stage might be seen as a way to organize

watching the translation process.
4. Discussion:

Crime novel translation is frequently examined in cognitive translation research
as a cognitive construct. Understanding the phase model involves understanding the
linguistic and stylistic motifs that are employed to analyze the translation process.
According to the phase model, the translation process has been examined with a focus
on how the translator understands scene-frame relationships and rearranges episodes of
events in the target language (TL). Suspense in a crime novel is primarily driven by a
conflict between narrative universals, curiosity, and surprise within the context of the
novel. So, the first category of the phase model understanding may be thought of as

significant optimality. Divergent thinking has historically been linked to the category of
AANE
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language terms that are frequently used in creative work. For instance, the metaphorical
idea of a lifetime as a day is a conceptual metaphor that reflects the idea of
normalization in the text; as a result, it is effective on a conceptual and cognitive level.
To get to the core of the interpretive process in the picture structure in each extract, one
must rely on their encyclopedic knowledge of experience (a form of shared community
knowledge). The translator's visualization of their imagination might be seen as a
cognitive construct similar to literalness. Meeting the understanding phase criterion,
which is generally considered one of the requirements for a highly innovative
translation, requires the capacity to use one's cognitive abilities. The classification of
the model's examples amply demonstrates how risky it might be to base conclusions
simply on the most elaborate metaphors and linguistically, metaphorically, and
typically expressive fundamental linkages. However, conventional factors like
preparation, incubation, and illumination of creative writing are secondary to and less
focused on creative writing. Frames are used to visualize this novel's scenes, and
depending on the translator's skill level—such as divergent thinking and learnability—
scene relationships may take different shapes. However, there have also been several
initiatives to investigate the TL's comprehension process as the essential tenet of
imaginative translating. The TL itself is creatively altered while it is being given. The
idea of routine creativity is quantified in terms of the likelihood of a target-text unit in a
given text, taking into account the concepts of switch competence and cognitive
economy. The entropy and surprise are inversely correlated with how routine the

translators' conduct is.

In these texts, the preparation stage focuses on the stage of SL text
comprehension, where text analysis and interpretation are crucial and where the
purpose of the TL is formed. Additionally, as solving difficulties creatively is strongly
related to this phase, challenges are identified. The incubation phase frequently
involves the text's brainstorming. This stage involves two forms of thinking: "fluency

of thinking," which is the rapid development of many ideas and thoughts throughout
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the translation process. The lighting phase seems to be directly tied to the evaluation of
the creative text. Because the phase model is an evaluative construct, phases frequently

do not follow one another in a straight line.
5. Conclusions:

The concepts of substantial optimality, thinking visualization based on
interpretive theory, and phase model cognition of the translation process have the
property of verbalizing the performance of translation in creative writing. It is a
comprehension model that illustrates a creative translation of a creative text and an
evaluation of the translator's answers during the stages that might help prevent the loss
of excellent ideas during translation. Additionally, this study makes the following

conclusions:

1. Managing the principle of comprehension's aspects, which principally provide a
challenge for resolving the scenes-frame issue, is the translators' primary duty.

2. Depending on the appropriate phase category, any creative writing statement can
be interpreted in an unlimited number of ways.

3. Depending on the level of complexity, the phases of understanding,
interpretation, recognition, and appreciation may be posed interchangeably in the
translating process.

4. The phase model may be seen as a way to organize the translation process'
observation, nevertheless.

5. The translating process itself can include creative comprehension.
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